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Abstract:

Assessment is an approach which is adopted in the educational process as a means to identify the
learners’ knowledge in the performance of language diagnosing the lacks and the needs. Various
types of assessments have been introduced to serve the educational process. This article reviews the
types of assessments through a theoretical framework concentrating in particular on one of the
alternatives of assessment, namely dynamic assessment by relying on Vygotsky’s sociocultural
theory on which it is mainly drawn. The paper focuses on this type of assessment in relation to the
learners’ writing skills. Based on the reviewed studies, it is demonstrated that DA application can
enhance the writing skill of learners since it satisfies the needs of the learners because there is face-
to-face interaction. The study shows that DA integrates teaching and assessment simultaneously
which minimizes the anxiety of the learners while they have the task of writing academically. It also
shows that DA has a pivotal role to identify the learners’ weaknesses at various levels assisting
teachers to know where the gaps are and to take a step in advance for a better future performance.

Key words: Assessment, dynamic assessment, language performance, writing skills.

:uaild\
s IS a8l <l pafll g clalia¥l i il o dalll ool (5 giue A8 jpmal Al oS 4 g0 5l dlaall 8 22300 gl sh andil)
e S A s gkl YT OMA (e Cilagiil) g1 53l Al 5l 238 i Ay g i) Alaadl dandd gl ¢ 53 (e 2pa2nl)
DS S 5Sai) AN Do Laia¥) 4 plaill e alaie WU | Saalilall apiill cand G 5 ap@ill il (s3a) Lo o gead 4a
O Say (Saalial) apiill Gkt Gl il Al Glamy el o 5 A0S 5 g pady Lo 8 anill a5l 128 e Canll
5 bl ey w138 () Al ol oda (i 5 (5 pmn Jelis Glllia ol 3 agilalgial ol 43V elaiall LUK 5 lee )
D (Saalilall ap@ill ) SIS G 50585 Labs BRI e | pealdly () Gpaladall Sl 08 Iy 5 aa) g g S il
5 Wane 5 shad LAY 5 i a4 pead Caeyaall ae by A3l @l g AabA) il sisall 8 Cpalrial) Cieia Gl sl

Aty 5 )lga cazlll glal GS.\ALH\AJ\ e:\:@ﬂ‘ ‘?735‘5:‘“ racalidal) cilalsl)

A58 g

338 (A S liie luedy Cai 2t 1S4y (S35 el So g Taued g 5 s (555 5 41 AS Syl gid ailKoandan

GuBonadan (53 sha (SU)AS By S s 5 (edS (2 SilETue ¢ 5 Iaile ) (Ul 55 Al (lSe ISl A (4 jeda)
S sin ol Al (58 oy (LA LS4y Ay e g 5 55 ph (S o g Ay Albuidda (03 S0 A (Sluedy () JAud Ay
60ﬁm &bja‘)&ﬁj‘#ﬂﬁhaduqu‘éﬁaﬂ ¢ 9 o 2 s slan egbjj;qaﬁjjﬁ\% (50

DOI: http://dx.doi.org/10.25098/6.2.26
®®@® Distributed under the terms and conditions of the License 4.0 (CC BY-NC-ND 4.0)

78



http://dx.doi.org/10.25098/6.2.26
mailto:aras.abdulkarim@sulicihan.edu.krd

The Scientific Journal of Cihan University — Sulaimaniya PP: 78-89
Volume (6), Issue (2), December 2022
ISSN 2520-7377 (Online), ISSN 2520-5102 (Print)

s Cinediod (Seui BB (5 s3MS - Ve IS (g i 4 Cuy sailBianan o )3 pdd | (Sediyls SaiEiaas 4y s 5) julliaS
() A 335 sty (i 4y o st 5 95 (el LS Ay (3 Sl 5 (Sl B s adlies g o 4o sty 33 58
Mo 3153 5B (s 5 95 (el IS il o (Speisly (SailBiandan i jSinduin 4S 0558 AS o3 ¢ 5) S 51 LA s sl 4S
AS liod jo o A3 Ao st 5 6 pdd o ATlSon IS oA (A8 gl 050 95 a sy SIS (5384 4SS5 (Dilade Ay
(0 30 5 534S (5 IS 3a Afied et (lSoa 415l 0 AL ailiandan 5 oS B IS Sy Al Sy Sailandas
SUEIALIAL 4 o 5 5 AS oy 0 A 1 g4 i g8 pal et (55 Ik g 51 (SIS Al 1S JlSaipa (Sl pala 5 o 5K
LSl 3ala ()l ¢ s 1l 3l sln Al 4l (S ) 5358 (o) (A i jSiliuiives Al 4 (So i (S5 (Saedils

Jagsialsal Jisl Saill 5 e eds G ATRe sy (5 050N (i) 5 5 S Al LSATMS 48 (5 3 (5 A 5 )20

s 6 ol S el ) U g ¢ Syl  SailBaudan o oauilSandan sad g 4l
Introduction

Learning a language mainly involves mastering the four major skills, which usually demonstrates
how language can be efficiently performed. Writing is one of the skills which is a prerequisite for
mastering a language and is considered one of the most challenging skills to be taught and learned
being a hard work (Emmons, 2003). This is primarily related to the evaluation process as it serves the
educational process because it diagnoses the needs that are highly needed to be reinforced.
Traditionally, static assessment has been used as the major evaluation method that meets the
educational process's needs.

This article focuses on the assessment of academic writing, which is one of the major courses
learners must experience during their academic study. Learners have various technical and linguistic
problems; however, they are expected to be proficient in their academic writing, which should be at
least acceptable to some extent. What can be demonstrated is that the learners struggle a lot when
writing due to various requirements, including outlining, structuring, punctuating, and organizing
various topics they write about. Based on such consideration, this article attempts to verify the role
of a new assessment method related to academic writing, namely, dynamic assessment. In fact, this
assessment is a new alternative assessment that might be applied when teaching how to write so as to
promote the performance of those learners who write English. Dynamic assessment does not only
consider the product of learners' writing but also integrates teaching while the assessment process is
ongoing. So, this assessment greatly considers the writing process rather than the product to develop
the students’ skills for their future level of writing (Anton, 2009).

That is why dynamic assessment can be compared with a static assessment where the latter only
considers the outcomes giving no instructions, clues, or guidance to learners; thus, it depends on their
knowledge. This study is a comprehensive review study of the role of dynamic assessment in the
process of developing academic writing. It reviews previous studies’ outcomes related to the field. It
is worth mentioning that the elaboration on such field would be entirely theoretical, focusing on a
brief introduction, significance, and related studies of dynamic assessment.

1. The Scope of Assessment

To fully understand dynamic assessment and its application in academic writing being an essential
part of the educational process and how it might be evaluated as a process of diagnosing the learners'
capabilities, it is a prerequisite to shed light on assessment as the basis of the entire learning and
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teaching task. Assessment is a well-known term; sometimes, it is not apparent to understand it in the
educational process. In its broader sense, assessment is an ongoing process comprising an open area
consisting of various techniques, while the test is a subset of assessment. A test is a fruitful tool that
teachers can make; however, it is not the only form, but it is one of the tasks teachers make to assess
the proficiency level of students (Brown, 2004). The major concerns that assessment can explicitly
provide are enhancing and promoting the teaching and learning process, as it highly impacts the
learners’ future knowledge and performance. In fact, it is expected to help students determine their
language proficiency by indicating the level they may achieve.

None of the EFL and ESL curriculum designers can reject the significance of testing and assessing
in language teaching and learning. Alderson (2005) focuses on the importance of assessment in
learning and teaching by providing adequate recommendations and feedback; thus it services the
educational process. Assessment is a grueling section in learning as it brings anxiety to the learners;
certainly, this is because the student's academic life depends on the result of the assessment (Mauludin
& Ardianti, 2017). Students consider assessment as a criterion to pass or fail, so to this end, students
reject assessment when teachers consider it as an instrument to control them to know who can tackle
the difficulties. In this way, assessment only focuses on some of the activities which are done in the
classroom without paying attention to the real performance of the students. On the other hand, the
result of the assessment can be helpful for the teachers and students as well because it is quite obvious
that assessment can easily improve the quality of instruction in any educational setting. However,
some teachers do not consider assessment as an important part of the process of language learning
and teaching. However, it has a huge advantage being the core of the entire educational process as far
as learning and teaching are concerned.

Assessment encourages and motivates students to learn the subject matter more effectively and
persistently, and by doing so, students become efficiently aware of the course objectives. Assessment
has a crucial role in the education process of understanding and developing ongoing learning (Cowie
& Bell, 1999). Tosuncuoglu (2018) discusses the importance of assessment in foreign language
teaching and learning assessment, where he states that assessment is used for two purposes, to
determine how many students have mastered the aim of learning, to identify the difficulty, and which
method works better. Secondly, it can be used to decide whether to continue the teaching program or
not. It can be clearly seen that assessment is an indispensable tool to check where the education
process needs to be reformed, reshaped, or reconsidered. Since the process of assessment takes into
consideration all the possible skills learners need in their language performance; writing is one of the
elements which other skills rely on. Hence, the development of the three skills enhances writing skills.
The writing assessment can be considered as one of the complex tasks which teachers encounter. For
a long time, language teachers used to administrate the traditional method of assessment known as a
static assessment but later on, a new alternative assessment emerged to serve the educational
assessment process known as dynamic assessment.

2. Types of assessments

In language learning and teaching, assessment has become a vital matter in achieving the goals of
education, where it is linked with curriculum and instruction. Thus, teachers and students try to
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achieve the outcome of the educational process. An assessment that is applied while the learning
process takes place is called a process assessment, while the assessment which is carried out after the
learning process is finished is called the product assessment. Bachman (1990) classified assessments
as summative and formative assessments. Summative assessment is carried out when teaching and
learning are done and when students have already received some knowledge. The goal of conducting
the summative assessment is to measure how much they have understood from the information that
has been delivered to them. It concentrates on product, not process, as it comes at the end of the
teaching and learning process to assess the students’ outcomes. Summative assessment often has high
stakes.

On the other hand, formative assessment is carried out when the learning process has not finished
yet. Formative assessment aims at giving feedback to the students during the teaching and learning
process, and it provides ongoing instruction. This type of assessment determines the weaknesses and
strengths of the learners; this lets the learners find out their weaknesses to tackle the difficulties they
have. However, it enables the administration to understand the points which learners struggle with.
Unlike summative assessment, this type of assessment is low stakes and sometimes carries no mark;
this will discourage the learners to ignore the activity or having unwillingness to complete the task
appropriately.

Poehner & Lantolf (2005) argue that the two types of assessment cannot be considered as a
criterion to develop learners’ ability, as summative assessment concentrates on the learning outcome,
regardless of the learning process. Moreover, the formative assessment focuses on the learning
process, but the integration of teaching and practice during the teaching and learning process is
ignored (Poehner, 2008). Diagnosing the learners’ weaknesses so as to be improved with the help of
the teachers can be measured during the teaching and learning process; this can contribute to the main
objective of formative assessment. To this end, mediation and interaction are needed to be applied
during the assessment. In improving the skills of the learners’, teaching and assessment which are
integrated have a great role; by doing this, the goal of dynamic assessment can be achieved as it tries
to bring teaching, mediation, and interaction with assessment (Mauludin, Ardianti, Prasetyo, Sefrina,
& Astuti, 2021).

The process of assessment is differentiated based on informal and formal assessment (Nurhayati,
Handini & Fikri, 2020). Formal assessment is planned, and systematic techniques are conducted to
enable teachers and students to have an evaluation of students’ achievements (Brown, 2004). The
formal assessment follows standard tools, for example, WISC (intelligence test), PMC, Minosetta
Basal Reading test, and others. This type of assessment is usually shown in written documents, written
tests, and scorers in the form of numbers (Nurhayati et al. 2020). According to (Brown, 2001),
carefully designed techniques of assessment are applied in formal tests, relying on quantification, to
distinguish within students or across students. The function of formal assessment is to determine the
proficiency level of the subject matter; here, the achieved information is numerically calculated and
analyzed. Formal assessment is usually expected to be reliable as it provides consistent outcomes, as
sufficient time will be given to students to complete their knowledge; by doing this, it becomes
comprehensive because all the topics which are discussed in classes will be covered (McNulty, 2021).
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Brown (2004) argues that “all tests are formal assessments, but not all formal assessment is testing”
(p. 6). Essays, quizzes, and other tools can be considered formal assessments.

Informal assessment is conducted and developed by teachers, depending on the form of the
program, which is related to the learning process in which teachers comment on students’ learning
(Nurhayati et al., 2020). It is qualitative in nature, there is no standardized instrument in this type of
assessment for evaluation as it is subjective, and no pre-determined criteria can be found for
performance evaluation (McNulty, 2021). Informal assessments are set in classroom activities,
designed to draw out the performance regardless of recording the results and deciding on evaluating
the students’ competence (Brown, 2004). Commenting on essay papers, suggestions for better
pronunciation, and strategies for better writing and reading refer to informal assessment. Through the
use of these comments and suggestions, teachers will receive quick feedback. To have more insight
into how the assessment process goes on and what are the possible assessment alternatives, Vygotsky
attempted at modifying administrating assessments so as to make them as useful as possible in the
educational process. In fact, he was satisfied that learners with the same actual level of development
might have different levels of potential development and ZPDs; consequently, they need different
levels of assistance.

3. Vygotsky’s Sociocultural Theory

The emergence of sociocultural theory can be traced back to Vygotsky’s studies which mainly
aimed at establishing basis grounds as a prime framework for the theory of human psychology. In
fact, most of his work was directly concerned with human mentality being responsible for the entire
and various language processes. This can be attributed to the fact that he had the belief that humans
have language as an innate tendency that enables them to communicate with each other as a part of
the basic human needs to maintain their life. In addition, Vygotsky states that both language and
communication are the main media which humans use while communicating with individuals.

In Vygotsky’s sociocultural theory, human development is seen as the result of the reflection of
the mutual communicative process among individuals. This implies that children will learn various
social and cultural activities by exchanging opinions, perspectives, ideas, and problem-solving
strategies, mainly by establishing relationships with other individuals who are more experienced in a
society in related matters (Mcleod, 2020). According to Walqui (2006), the Vygotsky theory
comprised a number of components that are considered central to the significance of the role of social
interaction in learning. The most important of which is that learning, which is mostly expected to be
attained by mediation, always comes first, then development occurs, and to this end, language is the
source of thought. In addition, learning is an internal process which is converted from social
interaction into thought.

Vygotsky refuted the notion that learning is best achieved by giving doses of learning at different
levels and periods. Instead, his typical way of learning was entirely holistic; any subject must be
taught comprehensively and in all its complexity rather than being taught separately. This way would
prepare learners for a better performance and development for later stages, which is the core of the
entire sociocultural theory. The outcome of this emphasis opened the gate to ZPD, which Vygotsky
was heavily interested in.
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The zone of proximal development notion was central throughout all the discussions, elaborations,
and manifestations of Vygotsky’s sociocultural theory. It was a notion that was given much emphasis
due to its significance in the entire educational development process. In general, Vygotsky (1978)
states that the concept of the zone of proximal development is “the distance between the actual
developmental level as determined by independent problem solving and the level of potential
development as determined through problem-solving under adult guidance or in collaboration with
more capable peers” (p.86). According to this notion, he decisively divides the process of
development into past and future, relying majorly on the action which a young learner performs. The
past development implies that a young learner can act individually, whereas the future development
can be explored delicately by the young learner’s accomplishment via mediation.

Vygotsky did not favor the IQ test and other measurements related to learners’ potentialities. In
fact, it can be noticed that Vygotsky (1994) did not favor the I1Q test due to its limitation in estimating
an individual’s capabilities and performances which means that it is an inadequate measurement as it
has no reliable basis. This is because of the fact that this kind of test only estimates an individual’s
zone of actual development (ZPD) that measures what he/she can do ‘retrospectively’. At the same
time, it never reveals the testees’ covert capabilities or ZPD, which approaches such capabilities
‘prospectively’.

According to Vygotsky, ZPD is the notion that indicates the level of future capabilities rather than
the present ones which a learner already has. This is achieved through the assistance of community
members who are expected to be at a higher educational level compared to the one who is trying to
achieve a higher level of education.

4. Dynamic assessment

Dynamic assessment (henceforth, DA) is not considered as a new approach in the psychological
and educational area; however, some of the applications of DA have been used for more than half a
century (Haywood & Lidz, 2007). According to Dynamic Assessment Website, the history of DA
goes back to the early part of the 20th century. This is because Vygotsky had written his works back
then, but they remained unnoticed until the 1970s, when they came under light and then fully
recognized.

Recently, there has been a major change in the assessment process where educational and
psychological testing is influenced by the change from isolated psychological testing to dynamic
assessment (Lubbe, 2004). Shrestha (2020, p. 2) defines dynamic assessment as “DA is an assessment
approach that blends instruction with assessment.” He further lists the assumptions behind DA,

“(1) traditional assessment may not be suitable for all learners, (2) assessment should
consider what a learner will be able to do in the future (i.e., their potential to develop) instead
of focusing on their past (e.g., actual development), and (3) information from the assessment
should be used to design teaching interventions adapting them as needed.”

In this regard, the teachers and researchers will not only focus on the present abilities of the
students but also on the potential future abilities of the students, thus helping them to achieve that
future (Poehner, 2005).
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DA is known as the alternative assessment to the traditional assessment. In contrast, the traditional
assessment tries to sum up the students learning process for a specific purpose. DA aims at giving
immediate feedback to help teachers and learners get an advance in the entire learning process
(Lantolf & Poehner, 2004). DA has changed the view of thinking about assessment from how the
teachers and researchers had understood assessment. Integrating assessment and teaching is the
criterion that DA proposes it. They should not be seen as two different activities but should be
integrated (Poehner, 2008).

Combining instruction and assessment is rooted in in Vygotsky’s theory of development; as such
instruction during the assessment elucidates the level of students’ understanding and directs them to
a higher level in the future. According to (Sternberg & Grigorenko, 2002) a dynamic procedure
provides the information that cannot be provided by other types of assessments. They later discuss
the view that the information of the learners and their abilities makes the results of assessment clearer.
To this end, DA procedure is vital to teachers and learners because it does not interpret only scores,
but also provides understanding into learners’ abilities, weakness and the methods which support
development (Poehner, 2008).

One of the primary purposes of DA is to focus on the learning process rather than the product. This
will enable instructors to view the learners’ weaknesses and strengths and prepare plans for future
levels. The process of examining the method instead of the outcome is considered the way to
understand mental functioning (Lantolf & Thorne, 2006).

According to (Zafarani, & Maftoon, 2016, p. 198), “DA is neither an assessment tool nor a method
of teaching but a framework for conceptualizing teaching and assessment as an integrated activity of
traditional assessment.” DA concentrates on fostering the students’ development instead of evaluating
their performance at a particular level; thus, the ongoing process is the main purpose behind applying
DA in EFL and ESL contexts.

The role of DA is to recognize the difficulties which the learners face and then find ways to tackle
such difficulties. Here, the DA plays a great role in identifying the students’ weaknesses; this is
because of the fact that, the DA pays special attention to the ongoing process. During this procedure,
instructors provide beneficial feedback, hints, and prompts, to enhance the student's competence
(Haywood & Lidz, 2007).

DA is the alternative to traditional methods of assessment; static assessment (traditional
assessment) presents the important information concerned with learners’ mental performance, this
type of assessment neglects the learning potential, mediation, and ongoing learning process (Tzuriel,
2001). That is why (Poehner, 2008) states a mutual relationship exists between assessment and
instruction. Students’ collaboration for future performance is another obvious significant facet of DA.
Vygotsky (1978, as cited in Daneshfar & Moharami, 2018) insists that “the assessment of child’s
ability through a collaborative activity was a better prediction of future cognitive functioning than a
measure of independent performance through traditional tests of intelligence” (p. 603). In this aspect,
DA is expected to demonstrate the students’ constantly changing learning ability by giving them
instructions and guidelines. In interactive assessments, the role of the students is more active, and the
activities and interventions of the students are designed carefully to produce changes in students’
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cognitive functioning, which is achieved through applying DA (Haywood & Tzuriel, 2002). Due to
the characteristics mentioned earlier of DA, it has become an alternative assessment to the static one.

Although the application of DA in educational psychology can be traced back a long time ago, its
application in the field of language and literacy education is new (Shrestha, 2020). To have a more
efficient understanding on DA, it is very important to deal with the major models of this type of
assessment. So far, different approaches to DA have been introduced; however, it might not be easy
to review all the different models of DA. According to Lantolf and Poehner (2004), Poehner (2008),
and Shresta (2020), there are two major types of DA, namely, interventionist and interactionist. The
way mediation takes place while DA is in the process shows the differences between the two.
Intervention, or in other words, mediation, is considered as a large range of assisting by having
standardized prompts and hints through interaction (Poehner, 2005). Lidz and Gindis (2003, p. 104)
suggest, “it would be important to discriminate between those interactions that promote such
development and those that do not, assuming that all interactions are not equal.” Interventionist DA
deals with quantifying the level of required support learners need to reach the next level.

The other model of DA is known as the interactionist, where the one-sided method of the teacher-
student role is highly ignored and, instead, there is a kind of direct support to the learners by the
mediator. In this case, the assessment forms a friendly conversation as the learner can get help in a
supportive atmosphere (Poehner, 2005). As such, the distinction between the two is a matter of help;
with the interventionist, the role of the mediator is to give prompts, hints, and suggestions as already
prepared based on the learners’ weakness, but with the interactionist, the immediate conversation and
dialogue between the two is the pivot around which the process of learning revolves. In general, it is
possible to state the fact that the application of DA in language teaching is crucial in promoting
teacher-learner relations. Thus, the learners’ performance, interaction, and skills would improve, and
the teaching-learning goals will be achieved efficiently. Some studies have reported that the
application of DA is a precise element in enhancing teaching and learning to serve the entire education
process (Mauludin et al., 2021).

5. The significance of DA in writing

Since the current article focuses on the significance of DA in developing the performance of
learners’ writing skills, it is necessary to shed light on how this may happen. First of all, DA relies
heavily on face-to-face interaction to identify their difficulties and attempt to minimize the difficulty
level. In addition, DA would provide immediate support in writing activities such as choosing a
proper title to write about and considering the language at all levels, including vocabulary, structure,
and even mechanics in order to enhance the level of writing in general and the capabilities of learners
in particular.

In fact, DA is a very satisfactory approach to promote the performance of writing through a number
of strategies, including rendering the obstacles learners usually face when writing about different
topics. It is also beneficial for the teacher to figure out which way is the most appropriate for his /her
learners to be applied in the next lecture as the teacher has already diagnosed the learners' weaknesses.
All of this takes place by giving mediations while the writing process is taking place. The ultimate
goal of DA in writing is to make learners have better and more efficient performance and to facilitate
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the entire writing process since the future understanding of writing would be developed and eased.
This is clearly demonstrated by diagnosing the present level of proficiency so as to prepare them for
better writing skills in the future. The learners' writing would also be enhanced by using some
techniques, namely, scaffolding.

6. Related studies

In the language learning and language teaching field, many studies have been conducted to
investigate the role of Dynamic assessment in enhancing the learners’ writing skills. This is done for
the purpose of the effectiveness of teaching and learning. Assessment plays a pivotal role in
improving learners’ level of language proficiency; besides, it can be administrated to achieve the
learning process’s goal. However, the traditional or usual assessment is not expected to fortify the
students’ development, as the main goal is on the results, not the process (Mauludin & Ardianti,
2017). DA here is considered to be an alternative approach in teaching so as to develop the assessment
process, and it is expected to help students in raising their language skills. This section is devoted to
reviewing some related studies demonstrating the role of DA in improving language skills in general
and writing skills in particular.

Mahdavi (2014) investigated the impact of DA on the essay writing ability of Iranian EFL learners
using mediated learning experience. In this study, the sample was 60 learners who were all pretested
from the beginning. They were divided into two experimental and two control groups and passed 15
sessions. The traditional testing and teaching method was administered to the control groups, while
mediation through mediated learning was taught to the two experimental groups. In the end, the
experimental and control groups took posttest to investigate the differences in performance and to see
the effect of DA on EFL learners’ essay writing ability. The researcher revealed that the experimental
groups which received the mediation approach were more successful in essay writing and DA
developed learners’ writing through the mediated learning experience.

Hessamy & Ghaderi (2014) investigated the role of dynamic assessment in vocabulary writing of
EFL learners. The sample of the study was 50 learners at the intermediate level. Pretest, mediation,
and posttest were administrated. The participants were divided into two groups, the experimental
group and the control group. The experimental group which received mediation performed better
compared to the control group. Moreover, it revealed that DA has advantageous in the performance
of tests and vocabulary learning by the learners.

Mauludin & Ardianti (2017) tested the influence of DA on writing skills. To achieve the aim of
the study, two groups (experimental and control) of students participated. DA approach was
administrated with the experimental group, whereas the control group was taught traditionally. Pretest
and posttest were calculated to show the students’ improvement in writing skills. Their study
demonstrated that DA strongly promotes the students' writing skills, and intervention in the
assessment process helps students relax as they can get instructions when they have a problem during
the assessment. Moreover, DA supports teachers in having information about the student's level of
writing skills.
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Shabani (2018) conducted a study to investigate the role of DA in improving writing skills. In his
study, 44 students participated in two groups equally; the experimental group (G-DA) and the control
group, and a mixed method were used to collect the data. The experimental group went through 12
weeks, and the participants received prompts, hints, and scaffolding, while the control group received
the traditional method. The result of his study showed that the experimental group outperformed the
other group.

Rashidi & Bahadori Nejad (2018) investigated the practicality and the effect of dynamic
assessment on the performance of Iranian EFL learners. In this study, 17 learners participated in two
groups, the experimental group and the control group. Mediation was administered in the
experimental group. The result of the study showed that DA positively influenced writing ability, and
the experimental group outperformed the control group. In the interview, the learners responded that
DA could enhance the EFL writing process.

Mauludin et al. (2021) conducted a study to see the role of DA in improving writing skills in an
ESP class. The findings of the study supported the use of DA in improving writing skills as it revealed
that DA has a pivotal role in improving students’ development in writing skills, such as; grammar
and vocabulary. Immediate feedback can be used to tackle the difficulties encountered by the
students. Moreover, the participants showed positive feelings towards DA as it minimized the level
of anxiety. Sadek (2015) revealed that DA greatly improves the content, language, and organization
of writing. Moreover, the students had a bright side of the DA application.

Conclusion

Assessment is the only way to formally evaluate the educational process based on the learners'
course outcomes. It can be considered as the bridge between education and its purposes, where it
needs to fill the gaps in education. Though there have been many attempts to promote assessment to
enhance the performance of the entire educational process, a new and alternative approach proved to
be efficient and successful based on the reviewed studies, namely, dynamic assessment.

The results of the reviewed studies manifested that dynamic assessment is both useful and
influential as far as writing skill development is concerned. Through the use of dynamic assessment,
there is cooperative and ongoing support by teachers to make the learning environment friendly and
effective as the aforementioned studies showed that DA can minimize the level of anxiety, promote
the writing skill of learners and prepare them for a better future performance. In addition, DA proved
to be a mirror that reflects the precise level of the learners, which teachers can work on to prepare
them for the future since it diagnoses the weakness of the learners and what they need to become
confident learners through carrying out the immediate interaction between mediators and students. In
contrast, this interaction cannot be found in the traditional assessment.
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